Dermendzhieva, S. (2019). Studying the welfare of children at an early age in the system of institutional care, 
International Journal of Cognitive Research in Science, Engineering and Education (IJCRSEE), 7(1), 95-119 


STUDYING THE WELFARE OF CHILDREN AT AN EARLY 
AGE IN THE SYSTEM OF INSTITUTIONAL CARE 





Dr. Sofiya Dermendzhieva, South-West University “Neofit Rilski’” - Blagoevgrad, Bulgaria 
E-mail: sofger@swu.bg 


ARTICLE INFO 


ABSTRACT 


This article discusses the need to develop a unified vision and strategy 


Original Research 

Received: March, 03.2019. 
Revised: March, 28.2019. 
Accepted: April, 09.2019. 
do1:10.5937/ijcrsee1901095D 


for enhancing the welfare of children at an early age in the institutional care 
system in Bulgaria. The methodological basis for the research is the “Quality 
Framework for Early Childhood Services” (QFECS) of the International 
Association Step-by-Step (ISSA). A diagnostic tool was developed that 
explores the guiding principles of good practices in nine different priority 


areas in three distinct groups in Bulgaria. It analyzes the state of early care 
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1. INTRODUCTION 


As a matter of fact, the nurseries are de- 
fined as organizationally separate structures in 
which medical and other specialists carry out 
raising, educating and training children from 
three months to three years of age. In recent 
years, this definition has lost its relevance, 
given the results of early childhood and care 
research. The arguments in this regard are 
the research and the assertion of the role of 
prenatal development and the ever-increasing 
tendency that “the modern family, not only in 
an economic but also in a deep spiritual crisis, 
needs both socio-economic and professional - 
psychological support “ (Tasevska, 2008: 12). 

Contemporary research confirms that 
the child’s future development is the first 1000 
days of his life. According to their research 
relevance and relevance, actions are under 
way in Bulgaria aimed at: 

- reassessing the status of creches, re- 
spectively, of créeches in the system of institu- 
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and identifies the resources that ensure the quality of services during early 
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tional care; 

- improving public services for early 
childhood development; 

- clarifying the role of the institutions 
in developing a unified vision and strategy 
for improving the well-being of children at an 
early age; 

- implementing cross-sectoral coopera- 
tion with a view to achieving a broad consen- 
sus on the implementation of a more integrat- 
ed approach; 

- approach in children’s policies during 
this period. 

An important input in this direction 1s 
the initiative of the ISSA, which develops and 
implements the “Quality Framework for Early 
Childhood Services” (QFECS). 

The present study analyzes the achieved 
results and the effects of the “Quality Frame- 
work for Early Childhood Services” (QFECS) 
in three distinct groups of United Children’s 
Establishments in Bulgaria. 


2. MATERIALS AND METHODS 


The “Quality Framework for Early 
Childhood Services” (QFECS) is based on the 
vision of the ISSA for a society in which fami- 
lies, communities and experts work together 
to enable each child to develop their full- po- 
tential. 

The framework outlines the guiding 
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principles of good practice in Nine different 
priority areas and details the indicators that 
describe ways to effectively implement them. 

Its development is in line with other in- 
ternational frameworks and opinions, of which 
more important are: 

- Early Childhood Education and Care 
(ECEC, 2014); 

- Review of Policies and Practices for 
Monitoring and Quality Assessment of Early 
Learning and Development in Strong Start III 
(OECD, 2012); 

- Early childhood education and care: to 
provide all children with the best start in life 
for tomorrow’s world (EC—European Com- 
mission. 2011); 

- Documents from UNESCO and UNI- 
CEF. 

According to experts in the field of 
European early-school policy, the proposal 
to create a national pedagogical framework 
covering the period from birth to the start of 
schooling is characterized by high innovation 
and prospect, given the opportunity to provide 
“more effective management of the targeted 
system of social care in early and preschool 
age” (Mihova, 2012: 126). 

Exploring the European standards to- 
wards children, Kaleynska in cludes the child 
welfare among the basic children’s rights to be 
guaranteed by the Union policies (Kaleynska, 
2014:125). 

At a conceptual level, the Framework 
introduces new approaches to fostering care 
and well-being in early childhood, and focuses 
on updating policies on early childhood devel- 
opment. 

At the instrumental level, its significance 
is expressed in the definition of Nine priority 
areas, the deployment of which ensures the 
parity of meeting the needs of all stakeholders: 
children, families and professionals in special- 
ized institutions. 

Recognizing the special needs of chil- 
dren from the birth to the age of three, the 
ISSA formulates specific principles and indi- 
cators in delivering high quality services to 
children of the elderly. 

The framework contains potential in the 
context of the modern sustainable develop- 
ment paradigm, as it implies the idea that “ed- 
ucation should not only be life-wide but also 
diversified, and learning intensively integrated 
into all major activities of life“ (Dyankova, 
2018a: 96). Detailed detailing of the principles 
characterizing the individual priority areas re- 
flects the RCDC’s potential for measuring the 
quality of services in early childhood. 


At an applied level, the effectiveness of 
the Framework is contained in the substanti- 
ated description of specific indicators for rec- 
ognizing the principles that basically define 
childcare at an early age. 

Outlined practical expedience makes the 
Framework a reliable indicative tool, tracking 
logical consistency in identifying the results 
and effects of its application in social and in- 
stitutional practices. 


2.1. Research program 


The research program has been deployed 
in four stages: 

First stage: information, during which 
the following activities were carried out: 

- meeting with the clergy teams of three 
clerical groups from the “Zvenche” Kinder- 
garten and Kindergarten “Zname na mira”, 
Vratsa and presenting the goals of the study; 

- Establishing a timetable for conduct- 
ing trainings with participants for the imple- 
mentation of the “Quality Framework for Ear- 
ly Childhood Services” in the Task Force; 

- Establishment of a timetable for visitor 
group visits for the purpose of monitoring and 
evaluating childcare provision at an early age 
after the training provided; 

- Validation of the Early Childhood 
Quality Assessment tools: Monitoring Sur- 
veillance Daily of the Monitoring Expert and 
“Self-Assessment Daily Report” of the Jaslite 
Team Specialists. 


Stage Two: A training course in which 
cluster specialists are involved in training 
modules. 

Content-based trainings present the 
guiding principles of good practice in Nine 
Different Priority Areas for Quality of Service 
in Early Childhood and detail the ways for 
their effective implementation. 


Third stage: approbing, in which the 
actual monitoring and assessment of the well- 
being of the children at an early age is carried 
out in accordance with the principles and pri- 
orities of the Framework. 


Stage four: Final, analyzing the results 
and effects of RACC implementation. 
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3. RESULTS 


The analysis of the results and the evalu- 
ation of the effects is based on the data pro- 
cessing of the two main instruments: 

- “Daily Surveillance Report”, com- 
pleted by the expert in the monitoring of the 
groups after the training; 

- “Daily self-assessment report” after the 
training, reflecting the reflexion of the cluster 
teams on the guiding principles and ways to 
apply best practices in the 9 priority areas of 
the “Quality Framework for Early Childhood 
Services” (QFECS). 

In substance, the described tools are 
identical, allowing their results to be com- 
pared and analyzed. 

According to modern researchers, the 
observed correlations and discrepancies in the 
percentage ratio of the marked statements take 
into account trends typical of such studies: 

- self-evaluation is a process in which 
the subjects unconsciously choose those de- 
grees in the stated statements that rather reflect 
their “desirable” behavior; 

- Surveillance is a process in which sub- 
jects dominate their focus on FACTS, reflect- 
ing difficulties in implementing “expectant” 
behavior (Dyankova, 2018b: 11). 

Conditional compliance with these two 
trends is in the direction of subsequent analy- 
SIS. 

The Pilot Implementation of a “Qual- 
ity Framework for Early Childhood Services” 
in three distinct groups in the municipality of 
Vratsa examines the state of early childhood 
care. 

The focus of the study is defined in the 
principles and indicators of Nine priority ar- 
eas. 

The tables contain the quantitative val- 
ues and percentage equivalents of the results 
of “Daily report self-assessment” of the mem- 
bers of the creche teams and “Daily report for 
observation” carried out by the expert moni- 
toring. 

Their discussion builds on the indicators 
that reveal the extent of resource outcomes 
that ensure the quality of services in early 
childhood. 


3.1. Priority area “Relationships” 


Table 1. Principle 1: Relationship with 
each child recognizes and values its unique- 
ness, competencies, personal style of commu- 
nication, preferences and opinion. 


Indicator It responds to the child's signals 
1.1. about his or her desires, interests, 
and choices. 
Statements Does not | Sometim Apply 
apply es apply always 
Results | Nr % | Nr % | Nr % 
observations | 1 | 11.1 | 3] 33.3 55.56 


self-assessment | 0 | 00.0 | 0] 00.0 | 10 | 


100.0 


Indicator He meets the child in ways that 
be correspond to his temperament and 
personality. 
Statements Does not | Sometim Apply 
apply es apply always 
Results | Nr o% | Nr % | Nr % 





observations | 0 | 00.0 | 2| 22.2 | 7_| 77.78 
self-assessment | 0 | 00.0 | 0] 00.0 | 10 | 100.0 


Indicator It shows to the child that what he 
13. says is listened to. 
Statements Does not | Sometim Apply 
apply es apply always 


Results | Nr 


% | Nr % 
observations 44.44 
selfassessment | 0 | 00.0 | 1| 10.00 | 9 | 90.00 


Nr. “ 








Indicator | An understanding of the child's 
14. preference for the tempo, time and 
intensity of the speech, movements 
and facial expressions is shown. 

Statements Does not | Sometim Apply 

apply j always 

Results | Nr % | Nr % | Nr Mo 

observations | 4 | 44.4 | 0] 00.00 | 5 | 55.56 


self-assessment | 0 | 00.0 | 4] 40.40 | 6 | 60.00 


Indicator Tt interacts with the child, with 
ee respect for him as an active 
researcher and a capable participant. 

Statements Does not | Sometim Apply 

apply es apply always 

Results | Nr % | Nr % | Nr Mo 





observations | 0 | 00.0 | 1 | 11.11 | 8 | 88.89 
self-assessment | 0 | 00.0 | 0 | 00.00 100.0 
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Table 2. Principle 2: Relationships are 
deepened by interactions that create a strong 
attachment. 


Indicator | Close proximuty to the child is 
2.1. maintained. 
Statements Does not | Sometim Apply 
eee = earl ao ay 
Results ve vo 






sas fo [woo] ifin [s [is 
gelt-assezsment -o [00.01] 10.00 | 9 | o0.00 


Indicator Attention 1s drawn to the child's 
pe attempts to communicate (verbal 
and cu LL 


Statements 





Results 


San fe [wols ae |S rr 
stenoses [2 [200 [1 [1000 [7 [7000 


Indicator =| It reacts quickly to signs of stress in 


i a soothme and child-ftnendly way 
Statements Apply 
coe 

Results i vo 





ae lente 100.00 
self-assessment -o | o00]1] 10.00 | 9 | 90.00 


Indicator | Childrens feelings are respected, 





2 taclucding durmeg changes. 
Statements ee not | Sometim Apply 
- sare oa & 
Results a vo 


sbrervations ae cay 100.0 
satesemet [9 [ooo [2| 2000 | s | so. 


Indicator Reaction 18 consistent and 
2 predictable to the child. 
Statements Does n not Scmetim Apply 
aoe 





Results 


observations emote Tass 33.55 
ge) f-a5sersment ‘o [ooo |4 | 4000} 6 | 60.00 


Indicator cipfal to the child to anticipate 





2.6. the consequences. 
Statements Does not | Sometim Apply 
ore | eas 


Results ve 
antes s [oss [ou] 00.00 
ge) f-assessment ‘a | 000 |7 | 70.00}3 | 30.00 


Table 3. Principle 3: Relationships are 
promoted through strategies that promote dia- 
logue. 

Indicator 3.1. | Visual contact with the child uw 
maintained dunng communication 
(where it 1s culturally accepted). 


Statements Does not Sometim Apply 
ae 
Results Yo 


oe 

a 

ee o [ooo sf Be [ee 
ataaeamet To [000 [0] o000 | 10 | 1000 


Indicator 3.2. | The response : warm and loving 
towards the child. 


Statements Does not Sometim 
ne 
Results Oo 


donee fe [anlefmo [> 100.00 
self-assessment |q | 00.0 | 0| 00.00 | 10 | 100.00 


Indicator 3.3. | A calm and attentive expression 15 
preserved while communicating 
with the child. 


Statements Does not | Sometim 
int 
Results Me 


Nr. ft 
observations CaCHIE 55.56 44 44 
ee 10 | 100.00 


Indicator 3.4. ; tone of voice 1s used that 
demonstrates interest, tencemess, 
concem and understanding of the 
child. 


Statements Sometim | Apply 
eo < sau ee 5 

Results vo *o 
stesvatiae a Toro [fone 100.00 
selfassessment | | 00.0 | 2| 20.00 | 8 | 80.00 


Indicator 3.3. se language 1s used, which 15 
calm, open and expresses interest in 
the child 


Statements Does not | Som Apply 
oe Bs sa ae aye 
Results | Nr. Nr. Yo 


staraoes To [ooo ]o [oa00]9 | 10000 
selfaasesment 19 | o00|3 | 3333|7 | 70.00 








Apply 
setae 





Apply 
always 
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Table 5. Principle 5: Relationships sup- 
port / facilitate children under the age of three 
in changing their day-to-day and extraordi- 


Table 4. Principle 4: Relationships be- 
tween the children themselves are stimulated. 








Indicator | The Importance of peer aie acl iee 
41. relationships in very young children Mi 
ig recognized. Indicator | The mdividual nature of each child's 
Statements Does not | Sometim Apply 3.1. approach to change is recognized 
am = s apply ane. and supports these changes. 
Sig = : Statements | Doesnot | Sometim | Apply 
observations ateme oes 1 ome 
Tool ao fe 00.00 aves 
Results 


seiéassesment | q | 0.0 | 1| 10.00 | 9 | 90.00 


Indicator me interactions between children 
42. are encouraged through modeling, 
careful guidance and, where 

necessary, intervention. 


Statements Sormetim 
a 
Results 
Soon o [ao feta [1 Ta a 
selfassesment |g | 00.0 | 1| 10.00 |9 | 90.00 





Apply 
ae aye 





Indicator = child 1s encouraged to express 
43. their emotions appropriately usimz a 
lanzuave that 1s available to them. 
Statements Does not | Sometim Apply 
apply es apply we aye 
Results | Nr. 


Toate [0 [uo [4am [5 [Ss 
setassesment {9 | 00.0 | 3] 3000 |7 | 70.00 


Indicator | Helpmg very young children to 
44. understand that others also have 
needs and feelmzs, and that they 
need to be taken ito account. 
Statements aa ee: not en Apply 
always 
Results a Nr. vo 





observations 0 fo Q 00.0 
ge) f-a5sessment ro fooot1}io00 |s~ 90.00 





rie o [woffa [1 aoe 
sefasesmest |g | 0.0 | 8|sg9 1 | 1.1 


Indicator ee and coordination 
St with all other adults who ae 
mvoelved with the child at the tme 
of change 13 mamntamed. 
Statements sates not en Apply 





eee 
B" 


Results % ib 
eevaaes mrogccecs £8.99 
gelf-assessment 0 |oo0]1] 1000 |9_ 90.00 





Indicator Daly activities are regularly 
a evaluated to ensure that the child's 
needs are met by observing the 
child's reactions. 
Statements Does mi not | Sometim Apply 
zor ae 


a 


Results vo ve it 
aes a aoe i 95.36 
self-assessment |] | 10.0 | 2| 20.00 | 7 | 70.00 


Indicator | Regular commumcation with 
54 parents / families about activities to 
ensure thew consistency, 1s main- 
tained. 
Statements Does not | Sometime Apply 
a ce ee always 
Results 


__% 
Smeratoms fo [ooo | suse [4 [aa 
self-assessment |] | 10.0 | 1] 10.00 [8 | s8.s9 
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3.2. Priority area “Family and Table 7. Principle 2: Sensitive, respect- 


Community” ful and equal communication with families 
supports the development and learning of chil- 
oe , dren. 

Table 6. Principle 1: Knowing and re- | _ | 
specting families and communities affirms Indicator | The specialist engages = in 
their relationship with them and between them. 2.1. continuous, — . effective 

Ealaae Piecalel asain communication with parents 
a Sara! See aye families to share information about 
Lt. ee ora ore aoe ee the child's experiences, health and 
whenever posible. =e 
Apply statements Does not | Sometim Apply 
ana ; apply es apply ne 





0 


= Coe 
stem] [oo [a| me [3 [ae 


Indeator The specialist the 
COMIUEIIES IH cee children Inve 
and apples this knowledge to meet 
the needs of children to create 
learns approaches. 
Does not | Sometm Apply 
caste: 


cesar tetTws afar [5 5556 
Sebasemest | 1 | 100 | 7] 70.00 | 2 | 2000 


Indicator The specialist builds on the 
15. strensths oof the family and 
aoe and when it 15 possible 


adopt and IncoOTporate 
ee. fonds" that are part of 


every famuly and community. 
Does not | Sometm Apply 
nee 


al Taal sfaew mat 
gelf-a2 sessment 2 | 200 | 4| 4000 | 4 40.00 





Statements 





Indicator | The ar persomalizes 
4. Telatiomships and senaces for 
famulies in the way they best meet 
their needs. 
Statement: Does not | Sometim Apply 
ase 5 
Results 





crear [oT] sf [e [oe 5) 
safaemet 9 [ooo [ [i000 [9 | so 


Indeator The specialist encourages famulies 


15. to leam from ome another and to 
eport them. 
Apply 
ae es 





anaes fe [oo]? [arf 2222 
gelf-2a5e2sment 1 | 100] 3 | 3000] 6 | 60.00 


Results | Nr % | Nr % 


sewanons [0 [000 fo] 0000 |» [10000 
self-assessment /o | 000 | 1] 1000 |9 | 90.00 








Indicator The specialist spends time listening 
2.2. carefully by being unbiased to the 
families. 
Statements Does not | Sometim Apply 
wey es pit res 
Results % 


‘eaomiem [o [ooo |6| eer [3 [Ba 
self-assessment /o | 000 | 2] 2000 | 8 | 80.00 


Indicator The specialist uses different forms 

Ae of communication with families, 

including ther language and 
communication preferences. 





statements Does not | Sometim Apply 
ae es oe Pe are 
Results % % 
sawn [fo Tooo[s| aw [s [5 
self-assessment |g / 00.0 | 6| 60.00 | 4 | 40.00 
Indicator The specialist maintains the 
2.4. confidentiality of all information 
about the child and his / her famuly- 
Statements Does not | Sometim Apply 
wee es apply Pg 
Results vo a 


soanaons fo [ooo [1] iat |s [sess 
selfassessment | 9 | 00.0 | 1| 1000 | 9 | 90.00 


Indicator The specialist moderates 
a disapreements, reports and supports 
in ways that lead to positive results 

for the child. 


Statements Does not | Sometim Apply 
wee es aEEhy a ays 
Results vo Fa) %o 


soanaons To [ooo [4 [seas |s [5556 
selfassessment | 9 | 00.0 | 4 | 40.00 | 6 | 60.00 


Indicator The specialist engages in continuous 
2.6. and effective communication with 
parents families to share 
information about the child's 

experiences, health and needs. 


Statements Does not | Sometim Apply 
apply es apety Qos 
Results | Nr % % vw 


Soamvatooe [2 [203 [4[ua [3 [53 
selfassessment | 9 | 00.0 | 1| 1000 | 9 | 90.00 
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Table 8. Principle 3: Services are best 
provided in partnership with the family. 


Table 9. Principle 4: Partnerships based 
on co-operative and community-based coop- 
eration best support families and children. 


Indicator | The nght and responsibility of each sa 
31. family to be involved in making the Indicator | The specialist = guarantees 
final decisions about __ the 41. trouble-free transitions by 
development, leaming, well-being negotiating with various services to 
1 t a support families. 


and services provided to the child 1s 
Puaranteed. 

Does not | Sometim Apply 
eo oa 


Statements 


Results 


sera fo [oo [sar [5 
self-assessment -o |o00]1/ 1000 |9 | 90 90.00 


Indicator Family specific goals, needs = 

4.2. cultural practices are respected and 

mutually agree activities to enhance 

continuity between home and other 
backgrounds. 








Statements Does not | Sometim Apply 
anne a avs 
Results | Nr. oo 


devotees a ea see [a 55.56 
gelf-assersment fo [000] 4] 40.00 | 6 | 60.00 


Indicator | Sttengthenmg and strengthenime 
ee parenting practices while offerme 
proven parental education and 

support when needed. 


Statements Apply 
always 
Results Hf Nr Ye 





Si fe [aa[sfae [0 00.00 
gelf-assersment 2 | 200] 6| 60.00 |2 | 710.00 


Indicator The mvolvement and commitment 
3.4. of fathers and other famuly members 
to the care and leamung of the child 


18 encourared. 


Does not | Sometim 


Statements Apply 


aa ays 





Results 


seas fi fet [al as [os 00.00 
gelf-assezsment }o |o00]1| 1000 |9 | 90.00 


Statements Does not | Sometim Apply 
apply BS i < ays 

Results | Nr. Nr. ‘o 
—— a far fspas |e 66.61 
oo] P-a5secsment 10.00 00.00 


Indicator | The specialist actively engages local 
4. communities to promote and 
promote the nghts of children and 
families through advocacy activities 

that go beyond local communities. 


Statements someting Apply 
apply = sane ee ave 

Results | Nr He vo 
= Tighe 00.00 
ae) f-a5sessment 'e | g00|0| 0000 |2_ 20.00 


Indicator | The specialist creates opportunities 
43. for community members to be 
involved and take part in early 

childhood service activities. 


Statements Does not | Sometim Apply 
~~ 
Results | Nr. 


ie ays 
= aPnorcere 00.00 
self-assessment |g | g0.0 [1] 10.00 |1 | 10.00 


Indicator | The specialist notes that very young 
44. children are part of the community 
and play an important role m their 
early life experience. 
Statements 


Does not sometini 
oe 
Results | Nr. 
a Se 55. 
self-assessment 0 |000]4| 4000 | 6 | 60 












Apply 
ie aye 


ia 
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3.3. Priority area “Inclusiveness, Table 11. Principle 2: Understand- 


diversity and values of democracy” ing and appreciating the diversity that exists 
among children, families and communities 


builds childhood identities. 


Table 10. Principle 1: Inclusion provides 
equal opportunities for each child and family 
to participate regardless of gender, race, ethnic 
origin, culture, mother tongue, religion, fami- 
ly structure, social status, age or special needs. 

Incheator | The specialist demonstrates 
1.1. awareness of the values, culture, 
belefs, assumptions and attrhodes 
about how they atfact 
communication, interactions and 
Téelatiomships between children and 
Statements Does not | Sometim Apply 
apply es apply always 


a” 
“a 


Results | Nr Nr r. vo 
observations [2 | 222 | 7/ 77.78 | 0 | 00.00 
ed 


Indicator | The specialist treats each child and 


12. hos fanuly wath respect and diem 
Statements Apply 
always 





Results| Nr % |Nr % | Nr % 
ssamass [2 [m2] ua fs [ee 
Indicator | The specialist adapts the 
13. environment, leamme practeces and 
interactions so that those with 
different physical and mental 
abhtes or who speak different 
languages can also participate fully. 
Statements Does not | Sometm Apply 
re riba always 
Results | Nr Nr. Nr. rc 


observations 2 [22|6| ee [1 11 
gelf-aase2sment oa | 00.0 | 2] 2000 | 2 | a0 


Indicator | The specialist draw: attention to 
1 4. Fender and other stereotypes 
(cluding sterechy pes about 
poverty) m the matenals and 
leammz practices provided to 
children and / or their famulies. 
Statements Does not | Sometm Apply 
apply es apply always 


Results | Nr a cr 3 fe 
sara wa 
Indicator | The specialist provides a level 
15. plawing field for all els and boys in 
the services for young children. 
Statements Does not | Sometm Apply 
et - ce wee = 
Results | Mr. 


sear [3 [30 [ooo] 6 [as 
gelf-aa5essmient ro | 00011 | 1000 10 | 10.00 


Indicator | Includes interactions, learning 
Bele practices and materials that reflect 
the cultural, linguistic, family and 
individual diversity of children and 
their families. 
Statements Does not 1 Apply 
yet eo 
Results vo 


observations Be aT 11.11 
self-assessment Tia 10.00 


Indicator | Helps family upbringing with 
al children, in addition to cultural and 
language styles wherever possible. 
Where appropriate, appropriate 
support and guidance is offered. 
Statements Does not | Sometim Apply 
et = apply oe Ss 








MO 
ae 2 Toa fefeaer ut 
‘assesment || 00.0 | 7| 70.00 | 3 | 30.00 


Indicator | Includes mother tongue (5s) in 


Results 


2.3. interactions with the child and 
encourages families to use it in their 
interactions with the child. 

Statements Does not | Sometim Apply 






ee < apply gous 
Results Me Me 


ri 


Yo 
smnaons [3 [233 | 5] 3 1 M11 
S| Seek | 5 SNe) | 3 | Se 


Indicator | It actively promotes the a 
2.4. of cultural identities. 
Statements Does not | Sometim Apply 






coe fe apply always 
Results ic Me 


fi 


o7 Nr. Yo 
cha STs P| 22.22 44.44 
self-assessment 0 | 00.0 | 4, 40.00 ise | 60.00 


Indicator Supports the development of all the 
2: identities of the child. 





Statements Does not | Sometim Apply 
apply S apply prene 
Results | Nr % 


observations a [eas ale | 66.67 
self-assessment 0 | 00.0 | 3 | 30.00] 7 | 70.00 


Indicator | It demonstrates sensitivity to the 


2.6. different roles within the family that 
it decides. 
Statements Does not l Apply 





apply j always 
Results | Nr % 


o Nr 86? Ir. Fi 
soaraoms [3 [353 [| oom [6 | ose 
pe] f- assessment }o | 00.0 | 3| 30.00 | 7 | 70.00 
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Table 12. Principle 3: Promoting the 
sense of individuality, opinion and decisions 
of each child, motivating democratic values 
and practices. 


Indicator It offers great opportunities for 
5.1. children to make choices. 
Statements Does not | Sometim Apply 
rey es ey ee 
Results Yo Yo Yo 





‘wasmioos [> [a2 [2]22 [6 [eo 
self-assessment /o | 00.0 | | 00.00 | 10 | 100.00 





Indicator Encourages children to express 
ace. themselves im numerous ways, 
based on multiple language, gesture 
and other non-verbal forms of 
communication. 
Statements Does not | Sometim Apply 
ey es = ee 
Results Yo Yo 


Seaoaieos [2 [mea | 6] oar [1 [i 
self-assessment /o | 00.0 | 0| 00.00 | 10 | 100.0 


Indicator Supports parents in creative 
a5. listenins and responding to children. 
Statements Does not | Sometim Apply 
es ey eee 
Results 





sranatons [3 [333 [5] sis6 [1 [att 


self-assessment Ca 00.0 | 0} 00.00 | 10 | 100.00 
Indicator Pricing, encouraging and looking 
3.4. for the individual contribution of 


children to experiences, knowledge 
and expression in an open and 
unbiased way. 


Sometim 
es apply 


statements Does not 


Apply 
_alw ve S 


wre 





Results 


rewanons [3 [333 [1] at 5 [5556 
self-assessment oe, 90.00 


Indicator implements effective positive 
a4. ae ate strategies that support the 
restoration of justice and the 
preservation of dignity. 
Statements Does not | Sometim Apply 
yey, es PP ee 
Results 





a ra [asa [5 [sss6[0 00.00 
self-assessment /o | 00.0 | 0 | 0000 | 10 | 100.00 


Table 13. Principle 4: Inclusion is pro- 


moted through partnerships with families. 


Indicator Dialogue with families about how 
41. services can be improved to show 


respect and appreciate diversity. 


Statements Does not | Sometim Apply 
eee = apply ee 5 
Results Me Me 





ee COC 
selfassessment | 9 | 00.0 | 2| 20.00 [8 | 80.00 


Indicator Dialogue with families about how 
42. services can be more inclusive, 
including advocacy and support for 

families with children with special 


needs. 
Statements Does not | Sometim Apply 
eee = apply sor 
Results ® eo 





observations fs Tisai ae 5556 
self-assessment Teas 70.00 


Indicator Work with families and specialists 
43. to create an inclusion plan. 
Discusses in this plan the successes 
and challenges, observations and 
reflections related to the individual 
work with the child. 
Statements Does not | Sometim Apply 
oe “ a cee 
Results 





aoe > Tos [ofaser fo 00.00 
self-assessment 4 | 400 |3| 3000 |3 | 30.00 
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3.4. Priority area “Health, 
well-being, nutrition” 


Table 14. Principle 1: Every child’s 


health 1s encouraged. 





Indicator Providing a sate environment that 
1.1. promotes development and 
well-being. 
Statements Does not | Sometim Apply 
coe he apply ane S 


Results Qo 


a4 i) 
observations ro [ooo] 3| 3533 fo 66.67 
self-assessment 0 | 00.0 | 0| 00.00 | 10 | 100.0 


Indicator Promoting and maintaining effective 
1.2. hygiene practices that control the 
spread of infectious diseases and 
support healthy habits. 
Statements Does not | Sometim Apply 
eon es apply si 5 
Results Mo 





observations rCnoceacac 
self-assessment /o | 00.0 | 0| 00.00 | 10° 100.0 





Indicator Immunization information and 
1.3. timetables are =soprovided =_tta 
encourage parents to immunize their 
children in a timely manner. 
Statements Does not | Sometim Apply 
ee es apply oo s 


Results % 


Srevaons [2 [2236] 6667 [1 [A 
seli-assessmenit 0 | 00.0 | 0| 00.00 | 10 | 100.0 


Indicator There are procedures to prevent and 
1.4 deal with injuries that include first 

aid. child's heartbeat, and home and 

offsite safety education. 

Does not Apply 

seas 


Sometimn 


eon Pe app 
Results Mi 


sbeewationt [2 [222 [6| 6667 [1 [TL 
self-assessment /o | 00.0 | 0| 00.00 | 10 | 100.0 





Statements 





Indicator The need for regular health checks 
Ls. and monitoring of their outcomes is 
underlined. 
Statements Does not | Sometim Apply 
woe, = apply ne ay 


Results Oy 0, 


srervanons [2 [222] 6 [666 [1 [1 
self-assessment ‘0 |o0.0/1 |100/9 | 90.00 






Indicator It satisfies the child's need for 
1.6. physical activity, as well as rest and 
sleep. 
Statements Does not | Sometim Apply 
se 


ae Ls apply 
Results a o 


searatons [1 [urd [2| zm [6 [666 
self-assessment 0 | 00.0] 0] 00.00 | 10° 100.0 


QO. 
x 


Table 15. Principle 2: Meeting the nutri- 


tional needs of the child. 


Indicator Breastfeeding is supported and 
21. information about it and the 
conditions facilitatime it are 
provided. 
Statements Does not | Sometim Apply 
set es apply one & 
Results Co 





OH 
aber re [#4 [5] 556 fo 00.00 
self-assessment /o | 00.0 | 2| 20.00 | 70.00 ae | 80.00 






Indicator Support (including through 
22. modeling) healthy eating habits for 
young children: there is a choice of 
healthy, age-appropriate foods that 
are culturally and regionally 
tailored. 
Statements Does not | Sometium Apply 
ety a apply ae 
Results OM Me Co 


observations 


r. eV Fi 
Tar tel 66.67 a 22.22 
self-assessment lela 00.00 | 10 | 100.00 


Indicator Ensure that food meets the dietary 
2.3. requirements of children and takes 
into account allergies to certain 
foods. 
Statements Does not | Sometum Apply 
apply es apply ae 
Results | Nr %o Yo Yo 





observations [o Tou [af fe feels 





self-assessment |g | 00.0 | 0| 00.00 100.00 
Indicator Hygienic procedures for storing, 
24. preparing and serving food are 
followed and encouraged. 
Statements Does not | Sometum Apply 
see o apply oa rays 


Results D, QV, 


samatoes [0 [oow [7] 7778 | 2 [ nat 
self-assessment /o | 000 | 7/7778 | 2 | 99°99 


Indicator Researching and discussing with 
ar families (and their services), food 
and hygiene practices that are 

provided in early childhood care 





institutions. 
Statements Does not | Sometim Apply 
ma © apply oan rays 


Results DY 


obra 5 [5 fefow  Te a0 
siraesmet[o [ooo [5 [soo [5 | sm 
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Table 16. Principle 3: Health care and 
nutrition are a source of pleasure and effec- 
tion. 


Indicator | Promoting nutrition and care as a 


3.1. source of pleasure as part of the 
relationship between care and 
learning. 


Statements Does not | Sometim Apply 
wore - apply re S 
Results 


o “o 0 
ao [28 fo 00.00 
self-assessment /o | 00.0 | o| oo.o0 | 10 | 100.00 


Indicator The active participation of the child 
3.2. in these activities 15 encouraged. 
Statements Does not Apply 
ane a s 
Results vo 


observations rmcanr: ; ela 66. > 
self assessment 7 ae sass [8 66.67 


Indicator Activities related to nutrition and 





ao. 
fy 
é 





3.3. care that meet the individual needs 
of children are provided and 
encouraged. 





Statements Does not | Sometim Apply 
re = apply ee s 
Results , 


OF a on 
observations rs [sas] sa56 [1 11.11 
self-assesament /o | 00.0 | 0| oo.00 | 10 | 100.00 


Indicator | There are close and positive 
3.4. interactions during nutrition and 
care that enhance attachment. 
Statements Does not | Sometum Apply 
apply es apply as g 
Results | Nr. “0 vo 


Smaretoms [2 [223 [| 6) [1 [i 
self-assessment /o | 00.0 | 4] 40.00 | 6 | 60.00 





Table 17. Principle 4: Every child is 


protected from violence, lack of care and in- 
jury by promoting appropriate practices, pre- 
vention and intervention. 


Indicator | The specialist monitors the mental 
41 and physical condition of children, 
identifies signs of violence and / or 
lack of care that affect children’s 
health and imfonms relevant 
authorities. 

Statements Does not | Sometim Apply 

pete: a aa we s 

Results oo oo a 


observations 7 te er 43.97 fe 66.67 
ge) f-a5 sessment }o | 00.0) 8] 8000 |2 | 20.00 


Indicator | The specialist follows established 
42. procedures for recommendations 
and work with families when 
children show signs of atypical 

behavior, depression or amuety. 


Statements Does not | Sometim Apply 
apply By apply ene 

Results | Nr. Nr. 
——— is [ass [6] eae To 00.00 
oe) f-a55esament 40.00 ‘6 40.00 


Indicator | The specialist maimtams families 
44. during a crisis, stress, and matemal 
or depression. 
Statements eee not Sane Apply 
alee 





Results i 


pesiai 5 or fof one fo 00.00 
seifassesment | 2 | 20.0 | 8| 80.00 [0 | 00.00 


Indicator | The specialist vows the ai legal 
44. responsibilities and procedures to 
protect children at nsk of violence 

and / or lack of care, mcluding 

knowledge of how to keep in touch 

with a family suspected of violence 








against the child. 
Statements Does not | Sometim Apply 
aoe = ey wee ays 
Results vo vo 


observations fe aati [2 2222 
sateseamet 11 [ico | 7| 7000 [2 [2000 
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3.5. Priority area “Development and 


Learning” 


Table 18. Principle 1: The development 


of children is holistically approached. 


Indicator The specialist should follow and / or 
1.1. develop a curriculum that covers all 
areas of experience in the child's 

holistic development. 


Statements Does not | Sometium 
apply es apply 
Results i 
observations 


self-assessment 








Indicator The specialist integrates the child's 
1.2. previous experience in introducing 
new experiences. 
statements Does not tt Apply 
ee Rs ite ee 
Results “o oo 
soso [0 [oon [2[mm [7 [7 


rere | 8: | | | IA | 





Indicator The specialist emcourazges and uses 
1.3. diverse approaches to learning 
children. 
Statements Does not | Sometim Apply 
wee es apply always 
Results Fi Nr % | Nr. oo 
observations 


rs [as3 [o[ ooao [os 66.67 
self-assessment /0 | 00.0 | 0| 00.00 | 10, 100.0) 


Indicator The specialist offers and encourages 
1.4. a combination of varied and 
predictable experiences that 
encourage study, experimentation, 
independent research, and the child's 
creativity. 
Statements Does not | Sometim Apply 
nie es apply wees 
Results ei Nr 





cickaimanaan [a fiat fo 66.67 
self-assessment o | 000} 7] 70.00 |3 | 30.00 


Table 19. Principle 2: Care 1s seen as an 


opportunity for development and learning. 


Indicator Daily nutrition and health care are 
2.1. encouraged to stimulate children's 

active participation and autonomy. 

Does not 


Statements Sometim Apply 


ste es ae 


psu ho 


soma [0 [ooo [al ziz [7 [Tn 
self-assessment /o | 00.0 | 0| 00.00 | 10 | 100.00 


Indicator Care and transitions are encouraged 
Le that encourage the child to discuss 
and collaborate in advance, taking 

into account the child's mood or 





attention. 


Statements Does not | Sometim Apply 
ioe es tgs eee ays 


Results a 20 
aeaoainee 2s [aa fme oe 00.00 
selfassesament | ¢ | 60.0 | 2| 20.00 | 2 | 20.00 


Indicator Opportunities are beme used to 
24. encourage child development in an 

integrated way in the context of 

naturally occurring events. 

Does not | Sometim Apply 
se es ne ee ays 





Statements 





Results MO "Ko “0 
—= 2 [aa [ifr fo 00.00 
seifarsersment | 0 | 000 | 5] 50.00 | 5_| 50.00 


” 





Indicator Caring activities are used to talk to 
2A. the child. 
statements Does not | Sometim Apply 
apply i. apply eer 5 
zesuls Nr “ 0 oo 
spews [1 [ui [3] [5 [55 


self-assessment elas lite fe as 
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Table 21. Principle 4: Development and 
learning 1s promoted through support. 


Table 20. Principle 3: Play is a source 
and strategy for development, well-being and 
learning. 





Indicator Responding to children's signals, 
Indicator The specialist encourages the game 41. actions and comments by providing 
3.1. as a source of development, verbal and non-verbal advice, 
exploration, discovery, engagement assistance or questions, descriptions 
and joy. and tips, and  moulti-faceted 
Statements Does not | Sometim Apply communications. 
ay ic pcs gee s Statements Does not | Sometim Apply 
oe Yo os 2 a se 
Results 


see Th [arf fiat [7 [A 
self-assessment | q | 90.0 | 0| 00.00 | 10 | 100.00 





Indicator The specialist encourages the 
52. development and age-appropriate. 
gaming experience based on the 
knowledge of each child. 
Statements Does not | Sometim Apply 
Jone es apply ee s 
Results Yo 


oH o% 
observations re ow, aT 11.11 | 66.67 
self-assessment }0 | 00.0 |o 00.00 10 100.00 


Indicator The specialist realizes the role of the 
3.3. key adults they play in the game and 
the importance of being close to the 

child during these experiences. 





Statements Does not Apply 
oe ne s 
Results Co 
oanaee > Ta [fn fo 00.00 
seli-assessment | q | 00.0 10.00 90.00 
Indicator The — provides 
3.4. opportunities for children to play 
with other children and to enjoy 
pleasant moments together in ways 
that encourage recognition and 
collaboration with others. 
Statements Does not | Sometim Apply 
ee es ae aoe 
Results MO 





observations a 19 a 11.11 ef 66.67 
self-assessment /o | 000 | o| 00.00 | 10 | 100.00 


Indicator The specialist encourages the game 


qi by providing open resources that 
support creative discovery. 
Does not 


Sometim Apply 
ee = oe a per 


Statements 





Results 


sears [2 [22 [ofa [1 [at 
self-assessment a [eae 00.00 | 10 | 100.00 





same [1 [at [fmf [a 
self-assessment /o | 000 | 0| 00.00 | 10 | 100.00 


Indicator Learning new concepts and skills is 
4. related to the child's previous 
knowledge and experiences. 


Statements Does not | Sometim Apply 
apply = apply ae 
Results | Nr % Oo 





BM 
pieervanee [m2 tipan fo 66.67 
self-assessment }0 | 000 | 0] 00.00 10 | 100.00 


Indicator Children are encouraged to take 
43. appropriate risks to encourage their 
development and learning by taking 

an active part in solving their 





problems. 
Statements Does not | Sometim Apply 
apply es apply a: 5 


Results Nr %o a 


srasnies | [ova [| cow [1 [Hin 
seltassessment }o | 000 |1] 1000 |9 | on.00 
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3.6. Priority area “Monitoring, Table 23. Principle 2: Monitoring is 
Documentation, Reflection and most useful when documenting, analyzing 
ae and sharing with parents / families and other 
Planning people involved in the care and well-being of 

the child. 

Table 22. Principle L Monitoring pro- Indicator The specialist records the 
vides important information about child de- 2.1. observations in a comprehensible 
velopment, learning, interests, strengths and and objective way so that they can 
needs. be shared easily with others who 

Indicator The specialist values the act of also work with the child (with 


1.1. observing the verbal and non-verbal 
behaviors of the child as well as the 
context for concrete behavior as a 
way to better understand the child 
and motivate its decisions. 
Statements Does not | Sometim Apply 
see, es a ge 





Results 


Traratons [0 [ooo [| ioe | 0 [ono 
self-assessment }o | 000 |1] 1000 |9 | on.00 


Indicator The specialist participates in a 
12. number of observations of child 
srowth, language, development and 

learning. daily and over time. 


Statements Does not | Sometim Apply 
apply a apply ee 
Results Nr =o Oy 





srananns [9 [ooo [s] aay [1 [int 
selCassessment }0 | 000 | 1) 1000 | 9 on.00 






Indicator The specialist uses surveillance to 
Es: determine if changes to learning 
practices are necessary with the 
child. 
Statements Does not | Sometim Apply 
<n = apply aoe 
Results My Cy Oy 
sev [Toa fifaan [5 Tas 
self-assessment |g | 00.0 10.00 90.00 
Indicator The — uses observation to 
14. mark and document the 
achievements of the children. 


Statements Does not | Sometim Apply 
ar Pea oe Raia 





Results 


wma [3 [oa fafa [5 [Ss 
self-assessment }o [000 |4| 40.00 |o 60.00 


Indicator Uses monitoring and screening tools 
hee as a way of identifying possible 
delays in development, disability, 
malnutrition, chronic illness. 
atypical behavior. 
Statements Does not | Sometim Apply 





ne = ‘ app ee 5 
Results 


r  % % a 
observations rsa lelsier to Te 00.00 
self-assessment teria 00.00 


permission from the parents). 
otatements Does not Sometime Apply 
apply st apply always 
Results | Nr %o c 


observations [una fal ge = cai ma 
selfassessment | 9 | 00.0 | 3 | 30.00 | 7_| 70.00 





Indicator The specialist uses various tools as 
et appropriate to record and / of 
evaluate observations, including 

incidental recordings, stories. 


videos, photos, audio recordings, 
dictations, drawings and references. 


Statements Does not | Sometim Apply 
sone be SpE ga s 
Seen OO Co 





sranatonr [6 [oso [2 [25m [1 [a 
self-assessment /0 |.000 | 4| 40.00 | 6 60.00 


Indicator The specialist uses a system to 
2.3. organize monitoring and file 
keeping so that information can be 
used for sharing. screening. 

evaluation, and planning purposes. 





Statements Does not | Sometim Apply 
saree es apply aoe S 
Results Yo Co Co 
sbeeea ioe [Tron afaas fo 00.00 
self-assessment |g | 00.0 | 4| 40.00 60.00 
Indicator The specialist shares observations 
2A. with families and other 


professionals (when parental 
permission 1s granted) working with 
the child to ensure seamless care for 
the child and engaging in any 
interference and involvement of 
other services. 





Statements Does not | Sometim Apply 
ue - appty aoa s 
Results % 


Seamvawons [2 [223 [7] 7778 [0 [0004 
“ifassessment | | 00.0 | 2] 20.00 | 8 | 80.00 


Indicator The specialist specifies specific 
ari hours for reviewing the 
documentation with other key adults 

involved in child care. 


Statements oe - | Sometim Apply 
es apply ne 5 





Results D, 


Oo Co 
observations rs [sea fifa fo 00.00 
self-assessment /4 | 40.0 | 2] 2000 |4 | 40.00 
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Table 24. Principle 3: The joint discus- 
sion of children’s observations and the docu- 
mentation of their learning and socialization 
experiences motivates the review of profes- 
sional practices and their future improvement. 


Indicator The specialist records the 
2.1. observations in a comprehensible 
and objective way so that they can 
be shared easily with others who 
also work with the child (with 
nermission from the parents). 
Does not Sometime Apply 
apply af apply a 
Results Nr %o 


soanons [Tus [af aaa [o [oon 
etfassessment |_| 00.0 | 3 | 30.00 | 7_| 70.00 





Statements 





Indicator The specialist uses various tools as 
22. appropriate to record and / of 
evaluate observations, including 
incidental recordings, stories, 
videos, photos, audio recordings, 
dictations, drawings and references. 
Statements Does not | Sometim Apply 
eg = apply ane 
Results r Co Co 
observations fee [2] be 11.11 


sellassessment i Tah 40.00 6 60.00 





Indicator The specialist uses a system to 
23. organize monitoring and file 
keeping so that information can be 
used for sharing, screening. 
evaluation, and planning purposes. 
Statements Does not | Sometim Apply 
aoe aS apply sae 
Results Ma ii 


a wv % 
observations [na ]2[am fo 00.00 
selfassessment | 9 | 00.0 | 4 | 40.00 | 6 | 60.00 


Indicator The specialist shares observations 
24. with families and other 
professionals (when parental 


permission 1s granted) working with 
the child to ensure seamless care for 
the child and engaging in any 
interference and involvement of 
other services. 
Does not 


Statements Apply 


Rs ee S 





- 
Pe 


Results 


soamvatons [2 [223 [7] 7778 [0 [e000 
sifasesment[o [000 [2[ 2000 [s | s000 


Indicator The specialist specifies specific 
ey hours for reviewing the 
documentation with other key adults 

involved in child care. 


Does not 


Statements Apply 


Ra mee s 





Results 


seeavauoas [x [sna [1 [ia [o [0000 
vetFassessment | 4 | 40.0 | 2| 20.00 | 4 | 40.00 


Table 25. Principle 4: Long-term and 


short-term planning is based on individual 
children’s strengths and needs. 


Indicator Observations and documentation are 
41. used to develop long-term plans for 
child learning, imcluding any 
changes that need to be made to the 
interactions of the adult with the 

child and the environment. 





Statements Does not | Sometim Apply 
oo e apply ene 
Results r eo eo 
swe [1 [or [stan [Tom 


self-assessment ase 10.00 fo 00.00 


Indicator Plans are created for the 
42. opportunities for future learning 
activities based on the responses, 


interests, strengths and needs of 
each child. 
Statements Does not | Sometim Apply 
apply = apply one 
Results Nr “% to 





sarees [s [ows [1 [an [0 [00 
self-assessment }0 | 000 | 9] 90.00 }1 10.00 


Indicator Plans are followed, following each 
43. child's management, as it interacts 
with materials, people and nature in 

the surrounding environment, 

making changes when and when it 





is needed. 
Statements Does not | Sometim Apply 
ee = apply eo, S 


Results 2 


soamateos [1 [1a [= [sea [o [vom 
siraseamet[o [ooo [6 [e000 [+ | ow 
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3.7. Priority area “Supporting 
Environments “ 


Table 26. Principle 1: The environment 
encourages the emotional well-being of each 
child. 

Indicator The specialist demonstrates 

1.1. familiarity with stressors in the 

surrounding environment and strives 
to reduce them. 
Statements Does not | Sometim Apply 
cnet a apply rome 
Results Mo 


saraimn fo Too [3[o fo [oo 
self-assessment 0 [000 |1] 10.00 | 9 | 00.00 


Indicator The specialist provides a place for 
1). rest, sleep and relaxation. 
Statements Does not | Sometim Apply 
apply es apply always 
Results | Nr. %o c 


Nr % | Nr Co 
coewaions [o [ooo [2[z2 [s [anes 
self-assessment )0 ) 000 | 1 10.00 ee | 00.00 


Indicator The specialist has expectations and 
1.3. directs the behavior of the child ina 
way that matches and is appropriate 

for the age of the child. 











Statements Does not | Sometim Apply 
en < apply mec 
Results Co Co oo 
soenatows [2 [22] fa [6 [667 
Indicator The specialist maintains a physical 
1.4. and emotional environment that 


minimizes conflicts and fosters 
positive interactions among young 
children by providing sufficient 
resources and positive interference. 
Statements Does not Apply 
re always 





Results MM Nr % | Ne. Mv 
ene [aah fan [6 66.61 
self-assessment }o {000 |1] 1000 |9 | 90.00 


Table 27. Principle 2: The environment 


is safe, clean and free from all contamination 
and controlled. 


Indicator The specialist provides and prevents 
mks safety problems. 
Statements Does not | Sometium Apply 
oo Fes aprly As S 
Results Ma 


observations fr urpapmar |? Pa ii 
self-assessment 0 | 00.0/1] 10.00 |9 | 90.00 


Indicator The specialist ensures that the 








22. environment is clean, hygienic and 
free from dirt. 
Statements Does not | Sometim Apply 
sree es oe ay ays 
Results Yo MO Oo 


observations rmeancey TUTE 
self-assessment Farnese 100.0 


Indicator The specialist monitors the good 


23. condition of the matenals and 
fumiture. 
Statements Does not | Sometim Apply 






always 


ee 


Results 


observations re eae 17 99 
self-assessment /o | 00.0 | 0] 00.00 | 10 | 100.0 





Indicator The specialist 1s convinced that 
24. children are under constant 
observation, even when they are 
sleeping. 
Statements Does not | Sometim Apply 





ee = SS ao may s 
Results M 


wi 
observations ro [ooo of ao [5 100.0 
self-assessment /o | 00.0 | 0] 00.00 | 10 | 100.0 
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Table 28. Principle 3: The environment 


Table 29. Principle 4: The environment 
is hospitable, accessible and comfortable. 


stimulates children’s play, discovery, indepen- 





Indicator | The specialist arranges space for | dence and initiative. 

3.1. children to respond to their current Indicator | The environment is organized in a 
needs, interests and the ability to 41. way that supports game. discovery, 
move freely. autonomy and leadership 

statements Does not Apply decision-making). 
eet a Statements Does not | Sometim Apply 

Results ys cS Mo apply = apply ene 

observations ee 22.22 10 66.67 Results| Nr % % 


self-assessment ra aEt 10.00 ie 90.00 


Indicator | The specialist is convinced that the 
5a equipment and materials areas 
required for care are conveniently 
located. 
Statements Does not | Sometim Apply 
wore es apply ees 


Results % | NW vo 0 
observations a Gali 11.11 7 66.61 
sifassessment | 9 | 00.0 | 1] 10.00 | 9 | 90.00 








Indicator | The specialist arranges space so that 
3.3. family members feel comfortable 
and well during all inspections. 
Statements Does not | Sometim Apply 
see) - apply one 
Results c va 


ro vi % 
sores [> [nz [ipa fo [ee 
stems {> [ooo [1]10m [9 [00 





Indicator | The specialist provides spaces that 
3.4. are warm, soft and predispose to 
proximity. 
Statements Does not | Sometim Apply 
ar Ms apply gee 


Results vo % 
Stsearaiies 2 far fifan fo 66.67 
self assessment 99.9 i tae [6 66.67 





ee CO 
“ifessessment |_| 00.0 | 1] 10.00 | 9 | 90.00 


Indicator Game materials are provided to 
42. stimulate all areas of development. 
statements Does not 1 Apply 
eee s j always 
Results vo cr ™% | Ne Mo 





save [1 [ar [ofan [os [ose 
Se | A Xan | See 





Indicator A variety of open-source materials 
43. are provided to combine to stimulate 
sameplay and discovery. 
Statements Does not | Sometim Apply 
oe es apply ae 
Results % ve Me 
a EOC 
oe 00.0 10.00 90.00 
Indicator Children are provided to open 
44. spaces for at least part of the day. 
Statements Does not | Sometim Apply 





oe . apply ns 


Results a 


Oy Co oO 
observations i 979 a 11.11 - 66.67 
self-assessment ‘9 | 00.0 | 2| 20.00 | 8 | 80.00 


Indicator | Providing an environment that 
45. encourages children to be active 
participants and take appropriate 
risks. 
Statements Does not | Sometim Apply 





air) i: apply ee 


Results a 


Soaratom [3 [333 [0] 00 [6 [ee 
self-assessment }o | 00.0 | 1] 10.00 | 9 | 90.00 


Indicator | The specialist actively participates 

46. as part of the group as a source of 
help for children when needed as a 
gaming partner but provides enough 
space tor children to be 
independent. 
Does not | Sometim Apply 
ne 


Statements 


apply iS apply 
Results | Nr. % %% 


observations y laa ae mes ie 
self-assessment o | 00.0] 1] 10.00 | 9 | 90.00 





ma] 
~~ 

mJ + 
oa fo 
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Table 30. Principle 5: The environment 3.8. Priority area “Professional 


encourages each child S sense of belonging. Development” 
Indicator | The specialist shows pictures of 
a ee Nee Atee Table 31. Principle 1: Knowledge of 
belongs poe Nie aenice children’s development and learning contrib- 
Siearonnical: utes to the quality of early childhood expert- 
Statements Does not | Sometim Apply CCE. 
apply © s apply ne Indicator | The specialist achieves competence 
Resulis | Nr 2% on 1.1. and ability to interpret basic theores 





% 
ae 292 66.67 1d of development, neurology and 
education as a complement to 
self-assessment haat 00.00 = 20.00 related research results. 
: rE Statements Does not | Sometim Apply 
Indicator | The specialist shows respect for all : 
4.2. childhood experiences and Recults 


Dosrast | Samed sour [ow fsa dese 
Statements Does not | Sometim Apply _ 
apply = apply wie sell assessment 'o | ooo | 8 80.00 20.00 


Results | Nr. % 0 Indicator | The specialist has a holistic view of 


bit 
observations pT il 11.11 re 98.90 12. development and learning about the 
if aaeeencnl child's overall experiences. 
00.0 10.00 90.00 St - 
atements Does not | Sometim Apply 


Indicator | The specialist provides materials jeer = aaery ao s 
5.3. and resources from the local Results io vo 


i 
community and culture as well as observations a ene 5.56 
from nature. self-assessment a | 000) 10.00 a 90.00 
Statements Does not | Sometim Apply 


Indicator The specialist identifies the main 











Ll 





Results eee |e = ea oe 13. areas of experience im the child's 
ro vi Yo ae 

holistic development to 

ia rs [333 [oy 00.00 re 66.67 sama ifatel ‘eemst oely oe tks 


teem [9 [ooo [1] 1000 [> [90.0 family. 


- = 
apply By aly co ay: S 

Results | Nr. Nr. ‘o 
steno [3 [353 [1] uu [5 [5556 
qalf-assesament 'o | oo0]8|so00 [2 20.00 


Indicator The specialist apples knowledge to 
1.4. play an advocacy role when 
development is hindered im some 

way by actively making positive 

changes to the environment, the 

curriculum and the nature of 
relationships that support optimal 


Lal 





learmine. 
Statements Does not | Sometim Apply 
rns tes ae a ays 
Results Ve ve vo 
Spavaecs [2 [na ]a[mm [s [ss 
self-assessment | q | 00.0 | 2| 20.00 | 8 | 80.00 
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Table 32. Principle 2: Continuous par- 3.9. Priority area “Cross-sectoral 
ticipation in professional development activi- 


F ; cooperation” 
ties improves the quality of practice. 





Indicator The specialist seeks to support and _ 
s Ce as Table 33. Principle 1: Interaction and 
2.1. reinforce practice through 
rca Aiea ae ar se cooperation with other professionals and ser- 
(vocational training and staff vices in the same and / or different sectors, 
training under supervision, work in such as ensuring privacy, confidentiality and 
pocatonal feats, COCmEnRIeS. dignity of children and families, improving 
etc.) m all aspects of this th incor medal 
Framework, including skills for erent) Ub ew ive Cellyel 
developing human relationships. Indicator The specialist provides information, 
Statements Does not | Sometim Apply oe aa an rae ate Cad Fe 
apply es apply always while providing privacy. privacy 
Results | Nr “%o | Nr. ‘| Nr. mo and dignity. 
observations }o | 00.0 | 3| 33.33 | 66.67 Statements Does not | Sometim Apphy 
; ee ie es apply always 
self-assessment Results Wr. to | Nr to 


ro [oc [s[ soc [2 [2000 


observations 


00.00 


[s [os fafa Ton 


Indicator The specialist Uses current 
a. self-assessment and reflection eee fice [ol oom_[>— oe 
nractice:. Indicator The specialist carefully leads 
Statements Does not | Sometim Apply ae arene fer aht ¢bebdeer ane! 
es apply always Statements Does not | Sometim Apply 
Results i : ho apply es apply always 
observations 55.56 Results | Nr. vo Wr. oO Wr. eo 


self-ascecsment 












observations 


ne] f-assessment 


Indicator The specialist is involved in Indicator The specialist regularhy cooperates 
2.3. learning communities with other 13. with colleagues from other services, 
people who work with the same or ee 5 ve ae ee 
aie we responsibility and ex ise o i 
similar children and families to ies 
engage in in-depth dialogues about Statements Does not | Sometim Apply 
their practice, its impact on children, apply ie apply ane 
and how it can be improved to Results | Nr. vo o 
% z observations 45.5 
support learning and developing @ leeallay nernes eT see 
ee <tasemme | 9 | 000 [1] 1000 [= | 2000 
Statements Dees not | Sometim Apply Indicator The specialist Saesiy analyzes his 
ave is apply ae 1.4. ' her own professional preferences, 
R it - a eciatinee: biases, judgments, and 
= “o “0 a practices that can deliberately or 
observations fa (ad [it 11.11 rn 55.56 unintentionally affect children and 
IE 5 families. 
pS eee 1 | 100] 1] 10.00 | 8 | BOO) Statements Dees not Some tia Apply 
nee — = SPPly ar ays 
Indicator The specialist ee strategies Results oe % 
bserstons = =e 
j ae 2 2 se eS ees ee a Oe 
unpredictability and insecurity aa 
= : ee ndicator ess communicates and 
caused by rapid changes im society 1.5. qe with other experts who 
: : also prowide services for children 
as a whole, 21st century family life under the age of three in order to 
‘s Z learn more abouwt how to ensure a 
and early childhood Care. smooth transition and coordination 
Statements Does not | Sometim Apply Se ee ee ee 
<— ers. 
atte. fe a sooo Statements Dees not Som etia Apply 
o.- “PP fe = =PPly always 
Results / Results Mir. Oe 





saan [5 [333 | | oar [0 [0000 






observations 


self-assessment 


20.00 


ie 

laa 
: laa 

us an} 

lad | gs! 


seli-assessment 0 | 00.0 | 9) 00.00 re | 10.00 Tndacator an Maintains complete 
16. confidentiality of all information 
Indicator The specialist demonstrates the ag cut she Sa ae ee oly ae 
eae : discloses it omby if there is explicit 
ae understanding that personal written permission from the parents 
- - - or ifthe child is at risk. 
problems and potential prejudices or Statements Dees not Some tia Apply 
barriers can affect the relationship apply gt OE Nee ee 
f ; re Results Ma. op oo 
with children and families and seek observations ar saa eliewiar ie 00.00 
professional counseling and further pera ro [ooo [1] 1000 [> 90.00 
- if , Indicator specialist supports dialogue 
training if necessary. 1_'¥. aa colleagues and other service 
= " . : 1 r providers on how best to adwocate 
Statements Does not | Sometim Apply Fer eon arated eee oe 
ee se apply os inclusive approaches to services for 
’ oO” J very youngr children. 
Results Oo a a Statements Does not Someta Apply 
apply e5 eee ee ee 
eters p [az pf 77.78 fo 00.00 Reouit % 


selfassessment | 9 | 00.0 | 5 | 50.00 | 5 | 50.00 
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Table 34. Principle 2: Consultation with 
an Early Child Diagnostic Specialist for for- 
mal screening and assessment where neces- 
sary prevents multiple developmental delays 
and atypical behaviors later in life. 






Indicator The specialist documents 
2.1. observations to help early childhood 
specialists identify children who 
may have delayed development or 
disability. 
Statements Does not | Sometim Apply 
“oe = apply eae 
Results eo Ma oo 


: 


seme [1 [ut ele [2 [os 
sifanemet [7 [100 | 6| e000 [3 | 3000 


Indicator The specialist uses valid, reliable 
od, and appropriate screening tools 
recommended by early childhood 
diagnostics to monitor the condition 
of children who are found to be 
lageimg behind, have disabilities and 

atypical behaviors. 
Ssometim 
= apply 


Does not 


Statements Apply 


a ae S 





eee 
Results pT 


a 
Seine rs [ess [rf fo 00.00 
self-assessment 6 Se | Le 20.00 


Indicator specialist 1 open and 
2S eee with early childhood 
specialists to apply the proposed 

activities to children who are found 

to have developmental or disability 


impairment. 
Statements Does not | Sometim Apply 
apply es apply always 
Results | Nr % c. . mo 
sbanatons [a Tura [sf esse [o [once 


soeeeeee |e | ono |i8 ene [2 | at 


Indicator epecialist is careful when 
2. eae to parents and families about 
visiting early childhood diagnostics, 

or about slowing down development 


or disability. 
statements Does not Som efi Apply 
wee, es apply always 
Results Co Oo 


sbserations [1 [aii [| #880 [0 | 00.00 
selfassessment | 9 | 00.0 | 1| 10.00 | 9 | 90.00 


Indicator The specialist draws and relies on 
eS parent ‘family information as part of 
the ongoing evaluation process 

When working with children with 


developmental or disability 
impairment. 
Statements Does not Orme tir Apply 
apply es apply always 
Results | Wire a : 
observations > 


self-assessment |o | 00.0 | 7 


Indicator The specialist uses the information 
2.6. that can be obtained from the 
official tests conducted by early 
childhood sprecialists in a 

confidential and attentive way. 


Statements Does not SOT e tir Apply 
eee es apply always 
Results IM. o Ir. oo 


observations 





self-assessment 


4. DISCUSSIONS 


Identified as the first priority in the 
“Quality Framework for Early Childhood 
Services” (QFECS), Area 1 “Relationships” 
emphasizes that social relations are at the heart 
of the development of children under the age 
of three. The principles of adjoining indicators 
laid down in this area affirm that “the enrich- 
ment of children’s relationships and emotional 
experiences, the absorption of social norms, 
the stimulation of self-awareness are basic 
structural components of the child’s social de- 
velopment” (Derrijan and Valchev, 2015: 36). 

The presented results of the surveyed 
priority area reveal that responsive, equitable 
and equal interactions have been developed 
in the Jesuit groups under investigation. The 
high degree of their manifestation is revealed 
by the statements made in the Daily Self-As- 
sessment Report of the members of the cluster 
teams participating in the study. 

Relatively close, the values of observa- 
tions and self-assessment in the column “Ap- 
plying permanently” are an expression of the 
conscious aspirations of professionals to pro- 
mote relationships with the child that support 
their initiative in the process of communica- 
tion - see “Relationships”: Principle 1, Indica- 
tors 1.2 , 1.5; Principle 2, Indicators 2.1, 2.3, 
2.4; Principle 3, Indicators 3.2, 3.4; Principle 
5, Indicators 5.1, 5.2. 

The results that reflect the highlighted 
statements in the “Partially applied” column 
should also be disregarded. Their presence 
is an indicator that definitely signals the still 
dominant attitudes of some of the team’s clus- 
ter representatives that their role is only re- 
lated to meeting the underlying needs of the 
child in the middle age. This observation high- 
lights that institutional care professionals need 
targeted work to promote the under-standing 
that “the earliest social task is at-tachment” 
(Tasevska, 2014: 39). 

The indicators in Area 2 “Family and 
Community” focus on the quality of early 
childhood services that ensure a climate of tol- 
erance and dialogue between the institution’s 
and the family’s representatives. 

The results of the survey show that mon- 
itoring scores compared to self-assessment of 
creche representatives overlap to a high de- 
gree - see Principle 2 “Sensitive, respectful, 
and equal family communication supports the 
development and learning of children.” 

By itself, this fact reveals the already 
formed attitudes of the representatives of the 
cluster teams to communicate with families in 


www.ljcrsee.com 


114 


Dermendzhieva, S. (2019). Studying the welfare of children at an early age in the system of institutional care, 
International Journal of Cognitive Research in Science, Engineering and Education (IJCRSEE), 7(1), 95-119 


ways that show respect and appreciation, as 
well as to jointly discuss all decisions about 
the development, well-being and learning of 
their children. 

The results reflecting Principle 3 “Ser- 
vices are best provided in partnership with the 
family” and Principle 4 “Partnerships based 
on cooperative and community-based coop- 
eration best support families and children”’ re- 
veal discrepancies in the “Daily Surveillance 
Report” and in the “Daily self-assessment re- 
port”. Their analysis is the basis for the fol- 
lowing conclusions: 

- Clearly cluster teams take action to 
implement an institutional policy related to 
the transformation of “working with the fam- 
ily” into “interacting with parents.” We find a 
testimony in the highlighted responses to the 
Families and Community indicators, Principle 
3, Indicators 3.1, 3.2, 3.4, 3.5; 

- there are still no practices that ensure 
“safe transition” where specialists can “nego- 
tiate with different services to support fami- 
lies” - see Family and Community, Principle 
4, Indicator 4.1; 

- despite the theoretical preparedness of 
the cluster staff, there 1s still insufficient use of 
“opportunities for members of the community 
involvement and participation in early child- 
hood services “- see Family and Community, 
Principle 4, Indicators 4.2 and 4.3. 

This task “is complicated by the fact that 
an individual approach is necessary, which in 
turn makes the standardization method virtu- 
ally impossible” (Biletska, 2017: 66), ie the 
theoretical preparedness of the specialists de- 
pends on the level of their professional reflex- 
ive competence. 

Undoubtedly, the Principles in the Third 
Priority Area “Inclusiveness, Diversity and 
Values of Democracy”, correspond directly 
to the indicators of the first and second pri- 
orities of the “Quality Framework for Early 
Childhood Services” (QFECS). 

Confessing the values of democracy by 
all actors in the childcare care interactions 
up to the age of 3 are a strong indicator of a 
change in the provision of services in créches. 

The qualitative analysis of responses 
from the Third Priority Area reveals the fol- 
lowing more significant summaries: 

- the prevailing answers in the “Partial 
Apply” and “Applying Permanently,” both 
marked in both the Daily Surveillance Report 
and the Daily Re-Port for Self-Assessment, 
reveal the unbalanced implementation of ac- 
tivities that ensure the promotion of the right 
of every child and his /her family be included, 


respected, appreciated - see area “Inclusion, 
diversity and values of democracy’’, Principle 
1, Indicators 1.1, 1.3, 1.4; Principle 2, Indica- 
tors 2.1, 2.3, 2.4; Principle 3, indicators 3.2, 
3.3, 3.5; Principle 4, Indicators 4.1, 4.3, 4.4; 

- the identified partiality in this direction 
unambiguously reveals the need to upgrade 
the competencies of the cluster teams in areas 
that are definitely important for enhancing the 
quality of early childhood services - see “In- 
clusion, Diversity and Values of Democracy,” 
Principle 2, Indicators 2.1, 2.2, 2.3; Principle 
3, indicators 3.2, 3.3, 3.5; Principle 4, Indica- 
tors 4.1, 4.3, 4.4; 

- it is positively commented on the fact 
that they are marked in this way (mostly in the 
“Partially applied” and “Applying permanent- 
ly” scales), the responses to the study reveal 
the “awareness” of the key weight of the peri- 
od from 0 to 3 years for the development of all 
the identities of the child - see area “Inclusion, 
diversity and values of democracy’, Principle 
3, Indicators 3.1, 3.2, 3.3 and 3.4. 

It can be summed up that the results of 
the monitoring program in this priority area 
reveal the readiness of the clergy specialists to 
formulate clearer organizational messages re- 
garding their professional inclusion in the so- 
cial and emotional adaptation of the children 
of the elderly. 

At first reading, the Fourth Priority 
Area of the “Quality Framework for Early 
Childhood Services” (QFECS) suggested re- 
sults that would not give rise to any doubts 
about the quality of health, well-being and nu- 
trition services for children under 3 years of 
age. 

A deeper analysis of the survey results 
reveals inconsistencies in the marked respons- 
es from the monitoring and the members of 
the cluster teams. 

In fact, “Claiming Health” is the most 
consistently highlighted in applying Principle 
1 “Every child’s health is being promoted” - a 
result that is reflected in Indicators 1.1, 1.2, 
1.3, 145-15, 1.6; 175 1.8: 

The results recorded 1n Principle 2, Prin- 
ciple 3 and Principle 4 show fluctuations 1n the 
extent to which they are applied: they mainly 
vary between “Partially applied” and “Not ap- 
plicable” (see area 4 - Principle 2, Indicators 
Did di2, 2i 5-5 24; 2.0, 2.0, Principle 3, lnidica- 
tors 3.1, 3.3, 3.4, 3.5, Principle 4, Indicators 
4.1, 4.2, 4.3 and 4.4). 

There are also contradictions in the re- 
sults reported in the Daily Survey Survey and 
the Daily Self-Assessment Report - Principle 
2, Indicators 2.1, 2.2, 2.3, 2.4, 2.6; Principle 3, 
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Indicators 3.1, 3.3, 3.4 and Principle 4, Indica- 
tor 4.2. 

These contradictions focus attention on 
the need to rethink the process of interaction 
towards the understanding that: 

- health and nutrition with children un- 
der the age of 3 are an integral part of creating 
affection; 

- the affection of the child under the age 
of 3 is a dynamic process that requires the 
continuous creation of close and positive in- 
teractions during nutrition and care. 

An important part of supporting chil- 
dren under the age of 3 is to master procedures 
for giving recommendations to families when 
children show signs of atypical behavior, de- 
pression or anxiety. The analysis of the results 
in this context unambiguously shows that 
“yoint engagement in this process requires, be- 
sides recognition and acceptance, also readi- 
ness to discuss differences of opinion and to 
deal with everyday problems” (Vitanova and 
Miteva, 2017: 201) 

Undoubtedly, the Fifth Priority Area is 
extremely important in the Quality Framework 
for Early Childhood Services. Development 
and learning are the synchronized process that 
allows the potential of the child under the age 
of 3 to be unleashed. 

The marked responses in the “Daily re- 
port for self-assessment” are mostly in the 
highest scale of the “Applying permanently” 
scale - see Development and Learning, Prin- 
ciple 1, Indicators 1.1, 1.2, 1.3, 1.4; Principle 
2, Indicators 2.1, 2.4, 2.5; Principle 3, Indica- 
tors 3.1, 3.2, 3.4, 3.5; Principle 4, Indicators 
4.1, 4.2, 4.3. 4.4. 

On the other hand, the dynamics in the 
responses from the “Daily Surveillance Re- 
port” deprives the credibility of the registered 
indicative components by the cluster teams, 
given that the monitoring expert predominant- 
ly notes the claims in the “Partially applied” 
and “Not applicable” columns - see Develop- 
ment and Learning Area, Principle 1, Indica- 
tors 1.1, 1.3, 1.4; Principle 2, Indicators 2.1, 
2.2, 2.3, 2.4, 2.5, 2.6; Principle 3, Indicators 
3.3, 3.4, 3.5; Principle 4, indicators 4.1, 4.2, 
4.3, 4.4. 

This finding draws attention to a rela- 
tively high percentage amongst the cluster 
members who are sufficiently aware that care 
must always be approached as opportunities. 

Nevertheless, it turns out that practitio- 
ners do not have the specific competencies 
necessary for “situations in which, when play- 
ing, the child exhibits his abilities and personal 
qualities, inspired by the experience and gain- 


ing on his basis new own experience” (Dimi- 
trova, 2017: 33) to make the most of them for 
development, learning and well-being for the 
child under 3 years of age. 

“Surveillance and Documentation” 
(Sixth Priority Area in R & DD) is the basis 
for adults to be open and to build relationships 
with babies and very young children. 

There is a growing recognition that sys- 
tematic “monitoring and documentation” of 
the well-being of children under the age of 3 
determines the planning of new learning prac- 
tices, the adaptation of the environment as 
well as the refinement of timetables, activities 
and adaptation of care needed for early child- 
hood development. 

These regularities underline the impor- 
tance of the Sixth Priority Area in providing 
quality services in early childhood. There are 
again inconsistencies in the classification of 
these statements. 

Representatives of the cluster teams 
have their answers mostly in the “Applying 
permanently” scale against the “Part-Apply” 
and “Non-Applicable” responses marked by 
the Expert-Monitoring - see Section 6, Prin- 
ciple 1, Indicators 1.1, 1.3, 1.4; Principle 2, 
Indicators 2.1, 2.2, 2.3, 2.4; Principle 3, Indi- 
cators 3.1, 3.2, 3.3, 3.4; Principle 4, indicators 
4.1, 4.2 and 4.3. 

It can be summed up that data in the 
“Daily Surveillance Report” and in the “Daily 
Self-Assessment Report” reveals the objec- 
tively binding of the observed indicator com- 
ponents in the marked answers. Their analy- 
sis 1s in the direction of the different starting 
points that respondents place in the focus of 
their attention: 

- Certainly the representatives of the 
cluster teams, in the capacity of medical spe- 
cialists, carry out systematic observations 
and document the actual health status of each 
child, which explains the claims in the degree 
“Applying permanently”; 

- as a pedagogical specialist, the moni- 
toring expert focuses on the essentials in the 
documentation and planning process: as a way 
to take into account the progress of the child 
in the interactions that explains the claims in 
the “Partial Apply” and “Not Applicable”’ as- 
sumptions. 

It is objectively appreciated that posi- 
tive changes are reported in the efforts of the 
cluster teams to respond to the need for close 
relationships with parents. A testimony in this 
direction is the sharing of analyzes of the in- 
strument used to evaluate child achievement 
- the child’s portfolio - used in the three clergy 
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groups. 

Undoubtedly, the Seventh priority 
area of the “Quality Framework for Early 
Childhood Services” (QFECS) has accumu- 
lated the highest number of matches in the 
registered results from the cluster teams and 
the monitoring expert. The observed similari- 
ties of the reported statements are observed in 
the separate 5 principles and their correspond- 
ing indicators. 

Since the indicators of a safe, healthy 
and supportive environment are meaningful, 
the high values of the positive response are a 
clear indicator of the validation of the appro- 
priate choice in the organization of the envi- 
ronment in the study groups. 

This result corresponds directly to the 
quality of services in the early childhood and 
is a reliable source for the following summa- 
ries: 

- cluster teams maintain a physical and 
emotional environment that minimizes con- 
flicts among young children - see Priority 
Area “Supporting Circles”, Principle 1, Indi- 
cators 1.1, 1.2, 1.3, 1.4, 1.5; 

- cluster teams provide sufficient re- 
sources to stimulate all areas of child develop- 
ment - see Priority Area “Supporting Circles’, 
Principle 4, Indicators 4.2 and 4.3; 

- the blind teams are aware of the cru- 
cial role of a supportive environment that de- 
velops a sense of belonging to the child up to 
the age of 3, Principle 5, indicator 5.2. 

The complexity and complexity of the 
indicators under discussion in this priority 
area requires the following statement: addi- 
tional care is needed for the specialists in the 
cleric groups to use appropriate pedagogical 
interventions in the course of interactions with 
the child under the age of 3 (see Seventh area, 
Principle 2, Indicator 2.3, Principle 3, Indica- 
tors 3.1, 3.4, Principle 5, Indicators 5.1, 5.3). 

In this direction for the pedagogy of ear- 
ly childhood there is a sufficiently large array 
of studies devoted to the psychological char- 
acteristics of children. It is their age-specific- 
ity that argued that “authoritarian educational 
methods and normative directives a priori can 
not be dominant at this age and can not de- 
termine the child’s invisible and visible self- 
esteem” (Yanakieva, 2014). 

The principles included in the Eighth 
Priority Area focus on the link between the 
quality of services provided by children under 
the age of three and the level of training and 
professional development of adults working 
with them. The indicators that “illuminate” 
this relationship are sufficiently eloquent to 


reflect the current state of the respondents in 
this study. 

Coincidences in the claims marked in 
the Daily Surveillance Report and in the Daily 
Self-Assessment Report are clearly noticed - 
see “Professional Development”, Principle 1, 
Indicator 1.1, 1.2; Principle 2, Indicator 2.1, 
2.2, 2.3, which reveals the attitudes of the 
teams scrutinized to increase their competen- 
cies towards addressing the specific needs of 
the child under the age of 3. 

However, the reported contradictions in 
Principle 1, Indicators 1.3, 1.4 and Principle 
2, Indicators 2.4, 2.5 - a finding pointing to 
the fact that there are still some specialists ac- 
companying children under the age of 3 who 
“Do not think that it is necessary to continu- 
ally analyze and enrich their own teaching ex- 
perience” (Sto8i¢ and Sto8ic¢, 2013). 

It 1s obvious that adults working with 
children under 3 years need a toolbox that: 

- allows identification of main areas and 
experience in the child’s holistic development 
in order to communicate sensitively with fam- 
ilies; 

- requires an advocacy role when devel- 
opment of the child is hindered in any way; 
help develop strategies to respond to the un- 
predictability and insecurity caused by rapid 
changes in society as a whole in family life in 
the 21“ century. 

The 9" priority Area “Cross-sectoral 
cooperation” draws attention to the need to 
apply the multidisciplinary approach in ear- 
ly childhood. Naturally, this process needs 
knowledge that goes some way beyond the 
professional competence of adults accompa- 
nying a child from 0 to 3 years. 

The results in the attached tables (No. 32 
and No. 33) outline the tendency for sufficient- 
ly active and searching behavior of the teams 
of the groups in this direction. The presented 
ratios are a demonstration of the maturity and 
responsibility of the participants about the 1r- 
reversible sensitivity of the age period and the 
maximum utilization of the internal conditions 
for development of the child created by this 
sensitivity. 

Registered answers in the “Partially ap- 
plied” and “Not Applicable” roles - see Nine 
Fields, Principle 1, Indicators 1.1, 1.4, 1.6, 
1.7; Principle 2, indicators 2.2, 2.3. 2.4, 2.5 
and 2.6, reveals the difficulty of the cluster 
teams: 

- to provide care and support services to 
children and their families during critical early 
childhood periods; 

- to use valid, reliable and appropriate 
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screening tools recommended by early child- 
hood diagnostics to monitor the condition of 
children; 

- to maintain a trust relationship with 
the families of children with developmental 
delays, in order to obtain up-to-date informa- 
tion as part of the ongoing evaluation process; 

- to ensure a smooth transition in the es- 
tablishment of a network of relations to ensure 
partnership with institutions and non-govern- 
mental organizations (NGOs). 


5S. CONCLUSIONS 


The results of the study, which is related 
to the issue of early childhood well-being in 
the institutional care system, reveal deficien- 
cies resulting from: 

- applying still inertial patterns of inter- 
actions with children and their families; 

- unjustified, partial and therefore inef- 
fective structuring of a unified strategy for the 
functioning of the CSS; 

- sporadic, partial and fragmentary at- 
tempts to transform institutional care policies 
into early childhood. 


Undoubtedly, the principles and indica- 
tors differentiated in the Nine Priority Areas 
of the Applied Framework outline the essence 
of the relationship and meaning of care with 
children from birth to 3 years. Formulated 
metrics make it possible to specify the steps in 
the process of their creation, deployment and 
maintenance. It can be conclusively conclud- 
ed that its use impersonates “the necessity for 
educational results in the shape of competence 
as an indicator of human capital” (Tsankov, 
2018: 69). 

In this regard, the objective analysis of 
the results obtained from the “Quality Frame- 
work for Early Childhood Services” (QFECS) 
in the three clerical groups reveals a priori its 
reflected reflexion, causing proactive (con- 
scious) striving for quality services at all lev- 
els. It is precisely this inductive feature that 
nominates the Framework as a reliable and 
robust tool for enhancing the quality of early 
childhood services. 
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